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Abstract: Grammar instruction remains central yet contested in language education. This article argues for a
balanced approach that integrates explicit rule teaching with implicit, meaning-driven activities and task-based
learning. While traditional rule-focused methods fail to develop communicative competence, purely implicit
approaches often cannot cultivate the grammatical accuracy essential for academic and professional success.
Task-based learning emerges as a promising framework that embeds grammatical focus within meaningful
communication. We conclude with practical recommendations for input provision, output opportunities, form-
focused intervention, and accommodation of individual learner differences.

Keywords: Adult ESL learners; grammar instruction; explicit and implicit teaching; task-based learning; focus on

form.

the structural

foundation of language, offering systematic resources

Introduction: Grammar provides
through which meanings are constructed. For adult ESL
learners, grammatical competence proves essential not
merely for accuracy but for credibility and effectiveness
across academic, professional, and social domains. The
capacity to manipulate structures precisely facilitates
participation in formal contexts where non-standard

usage may compromise perceived expertise.

Grammar teaching once dominated language
instruction through the Grammar-Translation and
Audiolingual methods. These approaches prioritised
explicit rule presentation and controlled practice,
assuming that structural mastery would enable
spontaneous use. However, learners educated through
these methods frequently demonstrated an inability to
deploy grammatical knowledge in authentic
communication, revealing fundamental limitations in

approaches that isolated form from meaningful use.

The emergence of Communicative Language Teaching

International Journal of Pedagogics

(CLT) in the 1970s marked a decisive shift toward

meaningful interaction over explicit grammar
instruction. Influenced by Krashens Input Hypothesis,
which posited that comprehensible input alone would
trigger acquisition, CLT advocates minimised explicit
teaching. However, subsequent research revealed that
learners receiving exclusively comprehensible input
often failed to develop high grammatical accuracy

despite achieving functional fluency.

The concept of focus on form, articulated by Long
(1991), emerged as a productive compromise. This
approach involves drawing learnersattention to
linguistic features within communicative contexts,
maintaining emphasis on meaning-making while
ensuring problematic structures receive explicit
attention. Adult learners, distinguished by cognitive
maturity and clearly articulated learning objectives,
present unique instructional challenges requiring
approaches that balance accuracy with fluency while

addressing their specific characteristics.
Theoretical Background
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Traditional methodologies positioned grammar as the
disciplinary core. The Grammar-Translation method
approached language
exercise involving translation and explicit structural

learning as an intellectual
analysis. The Audiolingual method employed inductive
pattern practice through repetitive drills. Both treated
errors as undesirable habits requiring immediate
correction, reflecting assumptions about language
acquisition as habit formation.

The communicative revolution challenged these
premises, arguing that the primary objective should be
communicative competence rather than grammatical
knowledge divorced from use. However, longitudinal
immersion

research examining meaning-focused

programmes revealed persistent grammatical
deficiencies despite years of comprehensible input,
demonstrating that implicit processes alone often

prove insufficient for developing target-like accuracy.

These limitations prompted development of focus on
form and form-focused instruction. Elliss synthesis
articulated influential principles including the necessity
of developing both formulaic expressions and rule-
based competence, maintaining predominant focus on
meaning while ensuring attention to form, building
implicit procedural knowledge alongside explicit
understanding, and providing extensive opportunities

for both input processing and output production.
Adult Learner Characteristics and Needs

Adult ESL learners bring distinctive cognitive, affective,
and experiential qualities that shape appropriate

instruction. Cognitively, adults possess analytical
capacities enabling conscious processing  of
grammatical rules and metalinguistic reflection. Many
explicitly seek rule-based explanations, preferring
deductive approaches. This cognitive maturity
represents both an affordance and potential
constraint, as adults may exhibit reduced

neuroplasticity compared to younger learners.

Adult learners typically confront significant practical
constraints. Most balance education with employment
and family responsibilities, severely restricting
classroom contact hours and English exposure. In ESL
contexts, learners benefit from daily immersion,
whereas EFL environments offer minimal naturalistic
exposure, necessitating more intensive structured

instruction.
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Cultural background significantly influences
pedagogical expectations. Educational traditions in
many cultures emphasise teacher authority and explicit
rule transmission, creating potential resistance to
student-centred methodologies. Some learners view
grammar-focused instruction as serious academic work
while communicative  activities

perceiving as

insufficiently rigorous.

Negative transfer from the first language constitutes a
persistent challenge. Structural divergences generate
predictable error patterns in word order, tense-aspect
marking, and Affective
particularly anxiety regarding errors,

article usage. factors,
significantly
influence participation. Many adults feel vulnerable
producing

evaluation.

imperfectly, fearing negative

inhibit

language
This
necessary for developing fluency.

anxiety can risk-taking

Approaches to Grammar Teaching: Evidence and
Integration

Explicit grammar instruction demonstrates
considerable effectiveness for adult learners. A study
examining Turkish university students compared four
conditions: input flood, textual enhancement, input
flood with explicit teaching, and rule-based instruction
with practice. The rule-based condition produced
substantially greater gains in acquiring English passive
voice, while input flood alone yielded minimal effects.
These results support the proposition that adults
benefit significantly from explicit instruction combined

with meaningful practice.

However, explicit instruction carries limitations.
Overemphasis on metalinguistic rules can induce
hesitation and reduced fluency, as learners become
preoccupied with monitoring form. Some find detailed
grammatical terminology cognitively overwhelming.
Excessive rule focus may cultivate beliefs that accurate
production demands conscious application, potentially
impeding development of automatised knowledge

necessary for fluent use.

Implicit grammar instruction offers complementary
affordances. Learners develop intuitive understanding
through inductive processing rather than conscious
rule application. Evidence suggests implicit instruction
may prove particularly effective for novice populations,
potentially reducing anxiety by directing attention
toward meaning. Implicit approaches promote fluency
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and natural language use.

Nevertheless, implicit instruction alone demonstrates
clear limitations. Certain complex or low-salience
structures fail to become salient through exposure
alone. Features like articles, auxiliary inversion, or
subtle aspectual distinctions often require explicit
attention to be noticed and acquired. Research
consistently finds that purely implicit approaches show
limited acquisition, particularly for forms lacking
obvious communicative consequences when misused.

Contemporary scholarship increasingly advocates

balanced approaches integrating both elements

strategically. Research and teacher experience
demonstrate that combining techniques yields superior
outcomes compared to either approach alone. Task-
based language teaching (TBLT) provides a pedagogical
framework implementing balanced approaches by
organising instruction around communicative tasks
requiring real-world outcomes through language use.
Within TBLT frameworks, grammar receives attention
during task planning, execution, and post-task
reflection, fostering simultaneous development of

accuracy and fluency.
Evidence-Based Strategies for Effective Instruction

Schmidts crucial

foundation, proposing that learners must consciously

Noticing Hypothesis provides
notice target forms for acquisition to occur. Teachers
can facilitate noticing through highlighting structures
typographically, employing visual cues, providing input
enhancement through deliberate repetition, and
strategically recasting learner errors. Metalinguistic
awareness can be cultivated through contrastive
structures with

explanations comparing English

learnerslL1 equivalents.

Grammar should be taught fundamentally as a
resource for meaning-making rather than as abstract
rules. This demands embedding instruction within
discussions, problem-solving activities, narratives, and
discourse contexts where forms serve communicative
functions. For example, when teaching present perfect
for life experiences, instruction might begin with
authentic discussion where learners share experiences,
providing contexts naturally eliciting target structures.

Controlled practice remains valuable for internalising
complex structures requiring conscious attention. Gap-
fill exercises and transformation drills allow learners to
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focus on accurate production without simultaneous
demands of content generation. However, controlled
practice  must transition to fluency development
through extended discourse activities including role-
plays, debates, and collaborative problem-solving.
Teachers should sequence activities from maximally
controlled to increasingly communicative.

Feedback
providing crucial information enabling error correction.

constitutes an essential component,
For adult learners, explicit metalinguistic feedback
explaining why forms are incorrect proves especially
effective, capitalising on

analytical capacities.

However, purely direct correction can prove
discouraging if excessive. Indirect techniques including
recasts and prompts engage learners more actively in
error analysis. Teachers should balance feedback
modalities strategically.

Digital
opportunities

constraints.

technologies dramatically expand practice

while accommodating scheduling

Computer-assisted language learning
platforms demonstrate outcomes comparable to
instruction when

traditional implemented

systematically. Online platforms offer interactive
exercises with immediate feedback, personalised
learning pathways, and extensive practice accessible
Blended

synchronous classroom instruction with asynchronous

anywhere. learning models combining

online practice enable individual pacing while

maintaining teacher guidance.

Effective instruction necessarily attends to individual
differences in proficiency, objectives, and cultural
backgrounds. Diagnostic assessment revealing which
structures require focused attention enables targeted
instruction addressing learnersspecific developmental
needs. Some adults demonstrate strong preference for
explicit explanations, while others thrive through
inductive discovery. Inclusive pedagogy recognises
these differences, offering varied activity types
ensuring all learners encounter approaches suited to
their preferences while also experiencing productive
challenge.

RESULTS AND DISCUSSION

Our observations teaching adult learners in Uzbekistan
literature. Adult
learners respond positively to clear metalinguistic

consistently align with research

explanations paired with systematic practice. When

297 https://theusajournals.com/index.php/ijp



International Journal of Pedagogics (ISSN: 2771-2281)

teaching complex constructions like passive voice or
conditionals, providing explicit rule formulations with
illustrative examples helps learners understand both
patterns and meanings. Sequences combining explicit
presentation with controlled exercises followed by

communicative tasks produce observable
improvements in accuracy and confidence.
Integrating grammar within meaningful

communicative tasks substantially enhances retention
and motivation decontextualised
When engage in

discussions addressing personally

compared to

practice. learners authentic
relevant topics
workplace communication challenges, community
issues, personal narratives they demonstrate greater
willingness to attempt new structures. Task-based
content reduce

lessons centred on meaningful

performance anxiety while increasing engagement.

Our experience confirms that balanced instruction
integrating explicit and implicit elements proves
superior to approaches privileging either exclusively.
rule explanations with

practice  consistently

outperform both drill-focused sessions and purely

Lessons combining brief
extended communicative

exposure-based  activities. Learners  explicitly
appreciate understanding grammatical rules while
opportunities to

meaningful contexts.

valuing apply knowledge in

Digital
practice for adult learners confronting time constraints.

tools demonstrably support autonomous
Many students balance full-time employment with
family responsibilities, drastically limiting classroom
attendance. Providing access to online exercises,
mobile applications, and gamified quizzes enables
continued engagement outside limited class time.
Learners consistently report finding such resources
valuable for reviewing rules, obtaining immediate
feedback, and practising at convenient times.

CONCLUSION

Effective grammar instruction for adult ESL learners
demands sophisticated balance between explicit and
rule-

implicit pedagogical approaches. Traditional

focused instruction alone proves insufficient for
developing fluent, spontaneous language use, while
purely communicative approaches frequently fail to
cultivate the grammatical accuracy necessary for

academic and professional effectiveness. The evidence
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demonstrates that explicit instruction yields substantial
immediate gains, particularly for complex structures,
while implicit instruction embedded in meaningful
communication fosters fluency and natural processing.

Task-based
theoretically coherent and empirically supported

language teaching emerges as a
framework bridging these approaches. By embedding
communicative tasks
TBLT creates

contexts where learners notice target forms, practice

grammatical focus within

requiring authentic language use,
them meaningfully, and receive corrective feedback
while maintaining primary focus on communication.
This integration addresses the dual imperatives of
accuracy and fluency.

Teachers implementing grammar instruction for adult

learners should ground practice in established
principles: provide rich, comprehensible input; ensure
abundant opportunities for receptive processing and
productive output; focus strategically on form within
meaning-focused activities;

develop both implicit

automatic  knowledge and explicit conscious

understanding; and systematically accommodate
individual differences. Digital resources offer valuable
supplements enhancing motivation while providing

flexible practice opportunities.

Ultimately, the most effective grammar teaching
remains responsive and adaptive, adjusting to learners
evolving needs, cultural expectations, and personal
goals while cultivating both the accuracy enabling
and the
facilitating meaningful participation across diverse

credibility communicative competence

social, academic, and professional contexts.
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